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Program Review and Assessment Committee 
 

Thursday, February 21, 2019, 1:30-3:00 pm, AD 1006 
 

Meeting Minutes 
 

Attendees: K. Alfrey, P. Altenburger, J. Barbee, N. Brehl, A. Chase, D. DeMeester, G. 
Durham, T. Hahn, Hansen, L. Houser, S. Hundley, C. Kacius, S. Kahn, C. Keith, J. Lee, S. 
Lowe, C. Marsiglio, P. Morris, K. Murtadha, H. Mzumara, S. Ninon, K. Norris, K. Sheeler, N. 
VanAndel, S. Weeden, J. Williams, J. Yan, D. Zahl  

1. Welcome, Review & Approval of Minutes (5 minutes) 
 

2. Equitable Approaches to Assessment – Gianina Baker, Assistant Director, National 
Institute for Learning Outcomes Assessment (NILOA) (30 minutes) 
 

3. Student Employee Outcomes – Wendy Lin, Assistant Director, Institutional Research 
and Decision Support (20 minutes) 

 
4. Higher Learning Commission #4 - Stephen Hundley, Senior Advisor to the Chancellor 

& Susan Kahn, Director of Planning and Institutional Improvement Initiatives (25 
minutes) 

 
5. Announcements and Adjournment (10 minutes) 

 
1. Welcome, Review and Approval of Minutes 

a. K. Norris called the meeting to order at 1:30pm. She acknowledged new PRAC 
members, Dave Zahl and Ina McBean. 

 
b. Motion made, seconded, and passed to approve January 2019 meeting minutes 

 
Kristin introduced our guest speaker, Gianina Baker, Assistant Director, NILOA.  
 
Stephen Hundley thanked Gianina for joining us and noted that NILOA is a strong supporter 
of the IUPUI Assessment Institute. 
 
2. Equitable Approaches to Assessment - Gianina Baker, Assistant Director, National 
Institute for Learning Outcomes Assessment (NILOA) 
 
Gianina Baker: The conversation around equitable approaches to assessment is very 
important. It kicked off a few years ago. Items to consider included: Thinking about how to 
apply these principles in your program. Thinking about how it might apply in our roles. How 
would it affect students? 
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NILOA was established in 2008 and is co-located at Indiana University and the University of 
Illinois. The mission of NILOA is to discover and disseminate ways that academic programs 
and institutions can productively use assessment data internally to inform and strengthen 
undergraduate education, and externally to communicate with policy makers, families and 
other stakeholders. 
 
What do equity and assessment look like? What does culturally responsible assessment look 
like?  
 
Gianina discussed case studies of minorities at various institutions (e.g., North Carolina 
A&T, Texas A&M, University of Minnesota- Rochester). Campuses were examining the 
concept of equity and the shift to be more student focused. 
 
A 2015 report examined assessment at minority serving institutions. The assessment 
approaches were different. They looked at the context of who they served in their mission. 
 
“Assessment continues to be driven by both compliance and improvement with an emphasis 
on equity.” 
 
Equity is about fairness and judgement. Equality is about sameness. 
 
Gianina Baker: How consequential can assessment approaches be when your assessment 
approaches are not inclusive of diverse learners? She recommended that we read the NILOA 
occasional paper 29 (January 2017) on Equity and Assessment.  
 
Students need to demonstrate their learning specifically. What other ways could students 
demonstrate their learning (besides writing)? 
 
Assessment if not done with equity in mind can reinforce within students the false notion that 
they do not belong in higher education. While learners may take multiple paths to and through 
learning, they must demonstrate their knowledge and skills in the same way. However, there 
are other ways to demonstrate their knowledge and skills. For example, a student from 
Clemson University recently rapped his entire dissertation and received great reviews.  
 
Gianina discussed being culturally responsive and mindful of the student population being 
served. There are tools appropriate for different students. 
  
The new Comprehensive Learner Record captures learning when it happens both inside and 
outside the classroom. It opens up places that were not previously considered. 
 
There are pathways and hidden pieces that we think students know, but they may not. We 
should be intentional in telling students what they should know. 
 
She recommended the AAC&U Campus Guide, Committing to Equity and Inclusive 
Excellence: Campus-Based Strategies for Student Success. 
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Questions to consider: What comes to mind as you reflect on your program review process in 
relation to culturally responsive assessment? How does assessment promote equity, if at all?  
What resources/tools do you need to do so? It is a lot to wrap your head around. 
 
Questions? We can email Gibaker 44@illinois.edu 
 
Kristin Norris: Have you seen any campuses with community partners as co-educators that 
external audience assesses student learning? 
 
Gianina Baker: Definitely. There are examples in pockets but not yet widespread. 
In the next year, we will have more examples.  
 
Stephen Hundley: Perhaps PRAC should have a subcommittee on equity and assessment. 
You have given us a lot of tools, especially as we implement the IUPUI+. 
 
Kristi Sheeler: This aligns with the work that the Institute for Engaged Learning is doing. 
The curricular and co-curricular. 
 
Kristin mentioned the recent webinar on assessing pathways. Beyond the gate. Community-
engaged SL: Assessing the Campuses mission. Kristin will put this into the Box folder 
 
3. Student Employee Outcomes – Wendy Lin, Assistant Director, Institutional Research 
and Decision Support (IRDS) 
 
Kristin introduced Wendy Lin from IRDS 
 
Wendy Lin: I conducted analysis with Janna McDonald on student employment and retention 
outcomes. IRDS completes this report annually. The question the report examines is does 
working on campus increase one-year retention among student workers? 
 
The report was very time intensive. It took Wendy and Rick Morgan over a month.  
 
Wendy provided a description of IUPUI student workers and the methodology of the study. 
The study examined undergraduate students who were enrolled at fall, 2017 who held any 
type of student hourly or contract position on campus between Aug, 2017 and April, 2018. 
The types of on-campus employment include resident hall managers, research assistants, 
orientation leaders, and Federal Work Study. 
 
Majority of student workers are female more so than overall student population. They are 
more likely to be a Pell recipient but have lower levels of unmet needs. They are more 
academically prepared.  
 
Campus employment is difficult to obtain. Janna has seen job postings with 90 applicants for 
one job. 
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The majority of student workers worked 1- 10 hours per week. Seniors worked more hours. 
Science and nursing pay their students more. 
 
There is a pay rate gap. The average wage for African American students is lower than other 
groups. The average wage for female students is lower than males. 
 
The one-year retention for fall 2017 first-time, full-and part-time students was approximately 
16 percentage points higher than their IUPUI employees who were not employed. For 
undergraduates only, this rate was 14 percentage points higher. 
 
Students who work on campus are younger students and better students. How much of being a 
better student is due to employment? 
 
How do we minimize selection bias and confounding factors?   
 
In an observational study sometimes it is not possible to have a comparison group. 
 
To imply causal inferences in this study, Wendy employed Propensity Score Matching (PSM). 
PSM allow causal inferences from non-experimental (observational) studies. It minimizes 
selection bias and other confounding factors such as gender, race and socioeconomic status. 
 
The process for PSM includes the following steps: 
 

1) Identify appropriate data set (> 200 students). 
2) Define treatment and control group and outcome. 
3) Select covariates of interest based on literature or past studies: Gender, race/ethnicity, 

unmet financial need, high school GPA 
4) Run algorithms to estimate a propensity score for each student. 
5) Students with exact or similar scores will be matched against each other. 
6) Run statistical analysis to compare retention rates between the matched groups 

 
Controlling for demographics and other characteristics, the PSM analysis found that retention 
was still higher for students employed on campus. There was a 7.1 percentage point increase 
in fall-to-fall retention at IUPUI as a result of working on campus. This difference is 
statistically significant.  
 
What’s next? 
 

1) On-campus employment could be an important retention strategy. 
2) Study results can be used in internal marketing campaigns aimed at incentivizing on-

campus employment for students. 
3) Creating a better data infrastructure that reduces manual clean-up time on the data 

side.  
4) Type of position or job responsibilities could be better documented for student 

workers. 
5) Creating an institutional culture that promotes the success of working students 
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6) Further examine salary inequities that currently disadvantage female students and 
students of color. 

7) What are we doing for students whose financial needs can only be met by working off-
campus? 

8) How do retention/GPA look for off-campus student employees 
9) Aligning on-campus work positions with IUPUI+ 

 
Jane Williams: What about work study eligible students? Were these students work study?  
 
Wendy Lin: This group was a mix. A small percentage were work study. 
 
Wendy Lin: We should look into providing these jobs to more disadvantaged students and 
encourage them to apply. 
 
4. Higher Learning Commission #4 - Stephen Hundley, Senior Advisor to the Chancellor 
& Susan Kahn, Director of Planning and Institutional Improvement Initiatives 

Stephen Hundley: We will look at Criterion #4 today. 

Susan Kahn: There are two criteria that deal with teaching and learning. #4 is more about 
outcomes.  

Should focus on improvement and meeting benchmarks.  

Our regional accreditor has a focus on continuous improvement. This is very central to what 
accreditation is about. 

Institutions often get dinged on this issue of improvement. We need to show evidence. 

How do we treat credits from other institutions? Credit from experiential courses? 

Accreditors want to make sure that we are not a fly by night organization. Ensure that we are a 
rigorous higher education institution committed to ensuring quality. 

The criteria also asks about resources and seeks to ensure that students can access a library 
and appropriate technologies. 

It then looks at learning outcomes assessment. PRAC reports are a major source of evidence 
for this criterion. An accrediting team might look at this report, especially if you are in a 
school that does not have specialized accreditation. 

Some of our recent speakers have suggested that linking assessment to improvement is not as 
easy as it seems.  
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Links between assessment findings and improvement should be clear. This is very important 
to regional accreditors. They also want to know about our methodologies and that they reflect 
good practice.  

It is a short criterion, but we are generally expected to provide a lot of evidence. 

Question: Where does the data for questions 4A#6 come from?  

Michele Hansen: We do alumni surveys. We also incorporate in program reviews, First 
destination survey – students report on employment outcomes 

HLC does not prescribe methods. 

Kristi Sheeler: Increasing number of students who come in with dual credit. Have do you 
demonstrate that given the ever increasing number of dual credits are students bring? 

Michele Hansen: This applies when we are administering the dual credit. We just have 
SPAN. We don’t have authority over high schools offering dual credit. The entity awarding 
dual credit has to assure the quality.  

Stephen Hundley: That is correct. IUPUI is the acceptor of the credit. We need to articulate 
our policies on credit acceptance. 

Michele Hansen: Students who have dual credits tend to do better than those who do not 
come in with dual credit. 

Stephen Hundley: Next week we will talk about Criterion 5. 

Susan Kahn: We may have the final version of the criteria. This may be the last time we look 
at the beta revision 

5. Announcements and Adjournment  

Stephen: RFPs for the Assessment Institute are due on March 8, 2019. 

Kristin adjourned the meeting at 2:46pm 

Future PRAC Meeting Dates: 

Thursday, March 21, 2019   University Hall 1006 
Thursday, April 11. 2019   University Hall 1006 
Thursday, May 9, 2019   University Hall 1006 
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NILOA’s mission is to discover and disseminate 
effective use of assessment data to strengthen 

undergraduate education and support institutions 
in their assessment efforts.

● SURVEYS ● WEB SCANS ● CASE STUDIES ● FOCUS GROUPS
● OCCASIONAL PAPERS ● WEBSITE ● RESOURCES ●

NEWSLETTER ● PRESENTATIONS ● TRANSPARENCY FRAMEWORK
● FEATURED WEBSITES ● ACCREDITATION RESOURCES ●
ASSESSMENT EVENT CALENDAR ● ASSESSMENT NEWS ●
MEASURING QUALITY INVENTORY ● POLICY ANALYSIS ●

ENVIRONMENTAL SCAN ● DEGREE QUALIFICATIONS PROFILE ●
TUNING

www.learningoutcomesassessment.org

http://www.learningoutcomesassessment.org/


Goals for today:

qDiscuss the relationship between equity and assessment
qIntroduce the concept of culturally responsive assessment
qHear reflections from others on how they approach culturally 

responsive assessment approaches at your institution



Background

NILOA Case Study: North Carolina A&T State University: A 
Culture of Inquiry
NILOA Case Study: Texas A&M International University: A 
Culture of Assessment INTEGRATEd
NILOA Report: Using Assessment Results: Promising Practices 
of Institutions That Do It Well

Becoming more transparent with assessment processes and results and 
with sharing promising practices externally. North Carolina A&T State 
University’s desire to communicate to students and the higher education 
community at large led to opportunities for student involvement in 
assessment through the Wabash Provost Scholars Program. 



Background

NILOA Report: Focused on What Matters: Assessment of 
Student Learning Outcomes at Minority-Serving Institutions.
Four main findings:
1. Assessment work at Minority-Serving Institutions is focused 

primarily to serve internal interests and needs. 
2. External pressures drive the assessment work of MSIs, even 

though they are more likely to use assessment results for 
internal improvement. 

3. While driven by the same external factors, and using results 
in similar fashion, sub-categories of MSIs employ different 
approaches to assess student learning. 

4. While driven by similar ends, subcategories of MSIs use 
assessment to address different institutional needs and 
interests.  

http://www.learningoutcomesassessment.org/msireport.html


Finding from NILOA’s 
Survey of Provosts 2017

“Assessment 
continues to be 
driven by both 

compliance and 
improvement, 

with an emphasis 
on equity.”





NILOA Occasional Paper 29

1. To meet the goal of improving student 
learning and authentically documenting what 

students know and can do, a culturally 
responsive approach to assessment is needed.

2. There is an assumption at play within the 
field of assessment that while there are 

multiple ways for students to learn, students 
need to demonstrate learning in specific ways 

for it to count. 

Research Question: How consequential can assessment be to learning when 
assessment approaches may not be inclusive of diverse learners?

Key Points:



Consequential 
Assessment
(Kuh, Ikenberry, 

Jankowski, Cain, Ewell, 
Hutchings, & Kinzie, 

2015) 

“To be consequential, 
assessment information 
needs to be actionable, 
focused on the needs 
and interests of end 

users, embedded in the 
ongoing work of 

teaching and learning, 
available in 

understandable forms, 
customized, and 

supported by 
institutional leaders.”



“Assessment, if not done with 
equity in mind, privileges and 

validates certain types of learning 
and evidence of learning over 

others, can hinder the validation 
of multiple means of 

demonstration, and can reinforce 
within students the false notion 

that they do not belong in higher 
education.” (Montenegro & Jankowski, 2017)



“…that while learners may take multiple paths 
to and through learning, they must 

demonstrate their knowledge and skills in the 
same way.” (p. 5)



Culturally Responsive

Culture Responsive

“an action-based, urgent need to 
create contexts and curriculum that 

responds to the social, political, 
cultural, and educational needs of 

students; it is affirmative and seeks to 
identify and institutionalize practices 
that affirm indigenous and authentic 

cultural practices of students” 
(Khalifa, Gooden, & Davis, 2016, p. 

1278)

Elements of Culture

Implicit Explicit Cognitive



Culturally Responsive Assessment 
Concepts (Montenegro & Jankowski, 2017)

“What is needed is not to help 
learners conform to the ways of  

higher education, thus reinforcing 
inequities and expectations based 
on ideologies the students may 

ascribe to, but to empower 
students for success through 
intentional efforts to address 

inequality within our structures, 
create clear transparent pathways, 

and ensure that credits and 
credentials are awarded by 

demonstration of  learning, in 
whatever form that may take.” (p. 

16)

Mindful of the student 
population it serves

Uses appropriate 
language for ALL 
students when 

developing learning 
outcomes

Develops and/or uses 
tools appropriate for 

different students

Acknowledges student 
differences in planning 

phases

Intentional in using 
assessment results to 

improve student 
learning

Students



Fostering culturally responsive 
assessment

Student Learning 
Outcome 
Statements

1
Assessment 
Approaches

2
Use of 
Assessment 
Results

3



Fostering culturally responsive 
assessment

National Institute for Learning Outcomes Assessment. (2016, 
May). Higher education quality: Why documenting learning 
matters. Urbana, IL: University of Illinois and Indiana University, 
Author.

Student 
Learning 
Outcome 
Statements

1

http://www.learningoutcomesassessment.org/NILOA_statement.html


Specific, actionable learning outcome 
statements

WHO Will do WHAT To BE ABLE TO As Demonstrated By

First Year
Students Attend orientation

Identify 3 resources on 
campus they might 

use…

Completing a survey at 
the end of the program

Peer Health Educators Participate in a training
session

Define 3 strategies to 
improve personal health

Developing a 
presentation outline

Resident
Advisors

Complete a workshop 
Demonstrate effective 

conflict resolution 
strategies

Evaluation during mock 
roommate conflict 

simulations



Fostering culturally responsive 
assessment

Assessment 
Approaches

2
The picture can't be displayed.

The picture can't be displayed.

The picture can't be displayed.



University of Iowa University of Wisconsin-
Madison

https://vp.studentlife.uiowa.edu/priorities/grow/ https://www.talent.wisc.edu/home/HideATab/WiGrow/tabi
d/418/Default.aspx

https://vp.studentlife.uiowa.edu/priorities/grow/
https://www.talent.wisc.edu/home/HideATab/WiGrow/tabid/418/Default.aspx


High expectations for 
performance

Extended investment 
of time and effort

Experiencing diversity

Frequent feedback

Public demonstration 
of competency

Faculty and peer 
interaction

Reflecting and 
integrating learning

Relevance of learning 
through real-world 

applications

Kuh & O’Donnell (2013), Ensuring Quality & Taking 
High-Impact Practices to Scale.



American Association of Collegiate Registrars and 
Admissions Officers (AACRAO) and NASPA: 
Association of Student Affairs Professionals

The 2017 grant will focus on the 
development and 
implementation of a single 
learner record across a broad 
number of American colleges 
and universities. The CSRs seek to 
capture, record, and 
communicate learning when and 
where it happens in a student’s 
higher education experience. 
This includes learning outcomes 
from courses, program and 
degrees, as well as experience 
they have outside the classroom 
that help develop their career 
ready skills and abilities.

https://www.aacrao.org/signature-
initiatives/comprehensive-learner-record

https://www.aacrao.org/signature-initiatives/comprehensive-learner-record


Fostering culturally responsive 
assessment

Use of 
Assessment 
Results

3



Findings from 
NILOA’s Survey of 

Provosts 2017

77% of institutions 
report currently 

mapping 
curriculum 



Mapping

Mapping has emerged as a key strategy for examining the 
alignment of the different elements of learning environments
towards shared learning outcomes as well as to better 
understand where to assess and document learning. 

Mapping is about the process of seeing relationships.

By mapping collectively and collaboratively, those involved 
are able to unpack assumptions about their own and others’ 
roles and contributions to the learning of students. 



Mapping Tools



Learning 
Experience 1

Learning 
Experience 2

Learning 
Experience 3

Learning 
Experience 4

Learning Outcome 
1

Exposure/
Participation 

Reinforce/ 
Development

Attainment/ 
Achievement

Learning Outcome 
2

Reflective 
Assignment

Presentation Project 
Development

Learning Outcome 
3

Stand alone Coupled with a 
course

Student Affairs



LEARNING



Decolonizing the curriculum

“What is needed is not to help learners conform to the 
ways of  higher education, thus reinforcing inequities and 
expectations based on ideologies the students may ascribe 
to, but to empower students for success through 
intentional efforts to address inequality within 

our structures, create clear transparent 
pathways, and ensure that credits and 

credentials are awarded by demonstration of  
learning, in whatever form that may take.” 

(Montenegro and Jankowski, 2017, p. 16)



AAC&U’s Committing to Equity and 
Inclusive Excellence: A Campus Guide for 

Self-Study and Planning(2015)
Knowing who [their] students are and will be

Committing to frank, hard dialogues about the climate for underserved students … with the goal of effecting a 
paradigm shift in language and actions

Investing in culturally competent practices that lead to success of underserved students—and of all students

Setting and monitoring equity-minded goals1—and devoting aligned resources to achieve them

Developing and actively pursuing a clear vision and goals for achieving the high-quality learning necessary [for] 
careers and [for] citizenship, and therefore essential [for a bachelor’s] degree

Expecting and preparing all students to produce culminating or Signature Work at the associate (or sophomore) 
and baccalaureate levels to show their achievement of Essential Learning Outcomes,2 and monitoring data to 
ensure equitable participation and achievement among underserved students

Providing support to help students develop guided plans to achieve Essential Learning Outcomes, prepare for 
and complete Signature Work, and connect college with careers

Identifying high-impact practices (HIPs) best suited to your students and your institution’s quality framework of 
Essential Learning Outcomes, and working proactively to ensure equitable student participation in HIPs

Ensuring that Essential Learning Outcomes are addressed and high-impact practices are incorporated across all 
programs, including general education, the majors, digital learning platforms, and co-curricular or community-
based programs

Making student achievement—including underserved student achievement—visible and valued (2015a, 5–10)

https://www.aacu.org/diversitydemocracy/2016/winter/mcnair
https://www.aacu.org/diversitydemocracy/2016/winter/mcnair


Conversations on Equity and 
Assessment

Framing Equity and Assessment
Culturally Responsive Assessment (CRA) Framework
Student Affairs Lens
Culturally Responsive Pedagogy
International Perspectives
Examples of CRA on campus
Student-Centered
Bridging CRA with Culturally Responsive Evaluation
**Epistemology of assessment professionals

http://learningoutcomesassessment.org/Responses_
Equity_Paper.html

http://learningoutcomesassessment.org/Responses_Equity_Paper.html


Reflect
1. What comes to mind as you reflect on your program 
review process in relation to culturally responsive 
assessment?

2. How does assessment promote equity, if at all?

3. What resources/tools do you need to do so?



Questions

Email: baker44@illinois.edu

http://www.learningoutcomesassessment.org

@NILOA_web @LearningOutcomesAssessment

http://www.learningoutcomesassessment.org/
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