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Participant Learning Outcomes

Session attendees will…

• Evaluate personal responsibility (or similar construct) as an 

institutional student learning outcome.

• Examine use of a reading day technique for conducting 

institutional assessment.

• Compare the use of rubrics and checklists to inform assessment.

• Share strategies for measuring dispositional learning outcomes.



BACKGROUND: 

Emergence of Personal Responsibility



Institutional Student Learning Outcome 

(ISLO) Revision and Roll Out



Internal Resources

Assessment Committee +

Faculty

Liberal Arts and Sciences

Career and Technical Education

Staff

Academic Affairs

Student Development

Students

External Resources

College Learning for the New Global Century
Association of American Colleges and Universities, 
2007

Competency-based Degree Programs in the U.S.
Council for Adult & Experiential Learning, 2012

The Degree Qualifications Profile
Lumina Foundation, 2011

Other Institutions

Alverno College
Cascadia Community College
Central Piedmont Community College
Grand Rapids Community College
Houghton College
Lake Land College
Spokane Community College



Emergence of Personal Responsibility





ASSESSMENT: 

Checklists and Rubrics



ISLO Assessment Timeline



Reading Day Schedule

10:00 am Orientation

10:30 am Score Batch 1

11:15 am Score Batch 2

12:00 pm Lunch

12:30 pm Score Batch 3

1:15 pm Discussion & 

Next Steps

ISLO Assessment Method



Assessment Attempt #1: Rubric

Adapted from AAC&U VALUE Rubrics for Ethical 

Reasoning, Integrative Learning, and Life-long Learning



Assessment Attempt #2: Checklist

Demo: Personal Responsibility Checklist

https://rvc.co1.qualtrics.com/SE/?SID=SV_6EAaBXwGaDjh0gZ


NEXT STEPS: 

Results and Recommendations



2015 Reading Day Results

Student Learning Outcome Component Rating

PR1: Students will recognize personal biases.

Personal biases are identified. NA

The origins of personal biases are analyzed. NA

PR2: Students will demonstrate civil, ethical, and professional behavior.

PR2 will be assessed using behavioral observation and/or self-reflection.

PR3: Students will recognize consequences of their behavior.

A connection is made between one’s own behavior and related consequences. 40% ●

PR4: Students will identify behaviors associated with greater well-being (e.g., physical, emotional, intellectual).

Personal behavior is described. 64% ●

A future self is envisioned for either the individual or the individual as part of a collective group. NA

PR5: Students will exhibit adaptability to changing circumstances and environments.

Previous experiences are identified. 48% ●

● Achieving at least 75% of samples met 

criteria

● Approaching at least 50% but less than 75% 

of samples met criteria

● Needs  

Improvement

less than half of samples met 

criteria



Recommendations

Improvements to Reading Day

Collect copies of assignments

Align assignments with ISLO

Refine checklist

Potential Assessment Methods

Select related items from:

• Community College Survey 
of Student Engagement

• HERI’s Diverse Learning 
Environments Survey

Disposition Checklists

Reflection Paper



Participant Feedback
Dispositional 
Construct

Definition Method(s) of Assessment

Example: Personal 
Responsibility

Students will accept responsibility for their 
personal and professional wellness and 
development, positioning themselves for 
life-long learning.

Student writing samples are scored with a 
locally developed Checklist. 
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Personal Responsibility 
Adapted from the AAC&U VALUE Rubrics for Ethical Reasoning, Integrative Learning, and Life-long Learning. 

Evaluators are encouraged to assign a zero to any work sample that does not meet benchmark (cell one) level performance. 
 

May 19, 2014 

Students will accept responsibility for their personal and professional wellness and development, positioning themselves for life-long learning. 
 

 Capstone 
4 

Milestone 
3 

Milestone 
2 

Benchmark 
1 

PR1: Students will recognize 
personal biases. 

Student analyzes both personal biases 
and the origins of those biases with 
depth and clarity. 

Student analyzes both personal biases 
and the origins of those biases, but the 
analysis lacks depth or clarity. 

Student states both personal biases and 
the origins of those biases. 

Student states either their personal 
biases or articulates the origins of 
those biases but not both. 

PR2: Students will demonstrate 
civil, ethical, and professional 
behavior. 

Independently applies ethical 
reasoning and considers full 
implications of the application. 

Independently applies ethical 
reasoning to but does not consider 
implications of the application. 

Student attempts to apply ethical 
reasoning but the application is 
inaccurate. 

Student can apply ethical reasoning 
with support   but is unable to apply 
ethical reasoning independently. 

PR3: Students will identify 
behaviors associated with 
greater well-being (e.g., 
physical, emotional, 
intellectual). 

Envisions a future self (and possibly 
makes plans that build on past 
experiences)  

 

 

Evaluates changes in own learning 
over time, recognizing complex 
contextual factors. 

Articulates strengths and challenges 
within specific performances or events 
to increase effectiveness in different 
contexts. 

Describes own performances with 
general descriptors of success and 
failure. 

PR4: Students will recognize 
consequences of their behavior. 

Student discusses in detail / analyzes 
both his/her behavior and the related 
consequences with depth and clarity. 

Student discusses in detail / analyzes 
both his/her behavior and the related 
consequences, but discussion lacks 
depth and clarity. 

Student makes a superficial 
connection between his/her behavior 
and related consequences.  

Student describes behavior or 
consequences without making 
explicit connections. 

PR5: Students 
will exhibit 
adaptability to 
changing 
circumstances 
and 
environments. 

Transfer Makes explicit references to 
previous learning and applies it in an 
innovative (new and creative) way 
when encountering novel situations. 

Makes references to previous learning 
and applies that knowledge in novel 
situations. 

Makes references to previous learning 
and attempts to apply that knowledge 
in novel situations. 

Makes vague references to previous 
learning but does not apply that 
knowledge in novel situations. 

Reflection Reviews prior behavior in depth to 
reveal significantly changed 
perspectives about life experiences, 
which provide foundation for 
expanded knowledge, growth, and 
maturity over time. 

Reviews prior behavior in depth, 
indicating broader perspectives about 
life events. 

Reviews prior behavior with some 
depth, indicating a somewhat broader 
perspective about life events. 

Reviews prior behavior at a surface 
level, without indicating a broader 
perspective about life events. 

 

 

 



Personal Responsibility 
Adapted from the AAC&U VALUE Rubrics for Ethical Reasoning, Integrative Learning, and Life-long Learning. 

Evaluators are encouraged to assign a zero to any work sample that does not meet benchmark (cell one) level performance. 
 

May 19, 2014 

Definitions and Related Glossaries 
Ethical Reasoning = Reasoning about right and wrong human conduct. It requires students to be able to assess their own ethical values and the social context of problems, recognize ethical issues in a variety of settings, think about 

 how different ethical perspectives might be applied to ethical dilemmas and consider the ramifications of alternative actions. Students’ ethical self identity evolves as they practice ethical decision-making skills and                                 
 learn how to describe and analyze positions on ethical issues. 

         Glossary 

    • Core Beliefs: Those fundamental principles that consciously or unconsciously influence one's ethical conduct and ethical thinking. Even when unacknowledged, core beliefs shape one's responses. Core beliefs can reflect  
                     one's environment, religion, culture or training. A person may or may not choose to act on their core beliefs.  
     • Ethical Perspectives/concepts: The different theoretical means through which ethical issues are analyzed, such as ethical theories (e.g., utilitarian, natural law, virtue) or ethical concepts (e.g., rights, justice, duty).  
     • Complex, multi-layered (gray) context: The sub-parts or situational conditions of a scenario that bring two or more ethical dilemmas (issues) into the mix/problem/context/for student's identification.  
     • Cross-relationships among the issues: Obvious or subtle connections between/among the sub-parts or situational conditions of the issues present in a scenario (e.g., relationship of production of corn as part of climate       
                    change issue).  

 
Integrative Learning  = An understanding and a disposition that a student builds across the curriculum and co-curriculum, from making simple connections among ideas and experiences to synthesizing and transferring learning to new, complex  
                                          situations within and beyond the campus. 

         Glossary 

• Academic knowledge: Disciplinary learning; learning from academic study, texts, etc.  
     • Content: The information conveyed in the work samples or collections of work.  
     • Contexts: Actual or simulated situations in which a student demonstrates learning outcomes. New and challenging contexts encourage students to stretch beyond their current frames of reference.  
     • Co-curriculum: A parallel component of the academic curriculum that is in addition to formal classroom (student government, community service, residence hall activities, student organizations, etc.).  
     • Experience: Learning that takes place in a setting outside of the formal classroom, such as workplace, service learning site, internship site or another.  
     • Form: The external frameworks in which information and evidence are presented, ranging from choices for particular work sample or collection of works (such as a research paper, PowerPoint, video recording, etc.) to  
                   choices in make-up of the e-portfolio.  
     • Performance: A dynamic and sustained act that brings together knowing and doing (creating a painting, solving an experimental design problem, developing a public relations strategy for a business, etc.); performance      
                   makes learning observable.  
     • Reflection: A meta-cognitive act of examining a performance in order to explore its significance and consequences.  
     • Self Assessment: Describing, interpreting, and judging a performance based on stated or implied expectations followed by planning for further learning. 

 
Foundations and Skills for Lifelong Learning = “all purposeful learning activity, undertaken on an ongoing basis with the aim of improving knowledge, skills and competence”. An endeavor of higher education is to prepare students to         
                                                                                     be this type of learner by developing specific dispositions and skills described in this rubric while in school. (From The European Commission. 2000. Commission staff working paper: A   
                                                                                     memorandum on lifelong learning. Retrieved September 3, 2003, www.see-educoop.net/education_in/pdf/lifelong-oth-enl-t02.pdf.) 
 



 

 

 

Personal Responsibility Checklist 
Reading Day May 18, 2015 

PR1: Students will recognize personal biases. 
 

Scoring Criteria Yes No NA 
Personal biases are identified.    

 Personal biases are described.    
 Personal biases are explained.    
 Personal biases are evaluated with objectivity.    

The origins of personal biases are analyzed.    
 Analysis has depth.    
 Analysis has clarity.    

 
PR2: Students will demonstrate civil, ethical, and professional behavior. 
 
PR2 will be assessed using behavioral observation and/or self-reflection. 
 
PR3: Students will recognize consequences of their behavior. 
 

Scoring Criteria Yes No NA 
A connection is made between one’s own behavior and related consequences.    

 The connection has depth.    
 The connection has clarity.    
 The connection conveys a sense of accountability.    

PR4: Students will identify behaviors associated with greater well-being (e.g., physical, emotional, 
intellectual). 
 

Scoring Criteria Yes No NA 
Personal behavior is described.    

 Successes or strengths are addressed    
 Failures or challenges are addressed.    
 Contextual factors are considered.    

A future self is envisioned for either the individual or the individual as part of 
a collective group.    

 A goal is set.     
 Plans are set for reaching the goal.    
 Plans are supported by past experiences.    
 Effects of behavior change are evaluated.    
 Behavior is monitored over time.    

 
  

ISLO ASSESSMENT 

Students will accept responsibility for their personal and professional wellness 

and development, positioning themselves for life-long learning. 
 



 
PR5: Students will exhibit adaptability to changing circumstances and environments. 
 

Scoring Criteria Yes No NA 
Previous experiences are identified.    

 Previous experiences are described.    
 Previous experiences are explained.    
 Previous experiences are evaluated in light of changing circumstances 

or environments.    
 Evaluation reveals changes in perspective about life 

experiences.    
 Evaluation reveals foundation for expanded knowledge, 

growth, and maturity.    
 Previous experience is applied in a novel situation or an innovative 

way.    
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Scan the QR code to provide your feedback electronically. 
 
 
 
 

IDEAS FOR ASSESSMENT OF DISPOSITIONAL CONSTRUCTS 
If your institution includes any dispositional constructs as student learning outcomes, provide the name 
of the construct, your definition, and any method(s) of assessment that you have used or plan to use. 
Dispositional 
Construct Name 

Definition Method(s) of Assessment 

Example: 
Personal 
Responsibility 

Students will accept responsibility for their 
personal and professional wellness and 
development, positioning themselves for 
life-long learning. 

Student writing samples are scored with a 
locally developed Checklist.  

 
 
 
 

  

 
 
 
 

  

 
 
 
 

  

 
Use this space to provide suggestions for assessing dispositional student learning outcomes whether or 
not you attempt to measure such outcomes at your institution. 
 
 
 
 
 
 
 
 
 
 
CONTACT INFORMATION 
Provide your contact information to receive a summary of the participant feedback received today. 
Name:  
Institution:  
Email Address:  
 

PARTICIPANT FEEDBACK 




