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Assessment for Learning 

1. “Students are made aware of what they are, 
should be, and could be learning….” (Boaler, 2008, 
p. 99).  
 E345 competencies; multiple opportunities; rubric to 

track progress 

2. Through a process of self and peer assessment, 
learners review their work against the 
competencies    
 Trio work; scheduling feedback sessions during class 

3. “Feedback to learners should focus on what they 
need to do to improve” (Boaler, 2008, p. 103). 
 Changing nature of feedback; revisions 

 
 



Research on Grades vs. Feedback 
(Butler, 1988) 

 Three ways to give feedback:  

 Grades 

 grades and written comments  

 written comments only 

 

 Results: “Learning gains were the greatest for the 
group given only written comments, with the other 
treatments showing no gains” (Black et al., 2007, p. 
43). 

 



TRUST 

TRUST 

TRUST 

 



June 2010 
 

Our  Planning Begins  
at Gina’s Kitchen Table 

Trish 

Gina 

Anne 



Criteria Level 0 Level 1 Level 2 Level 3 

Disposition/Tone 

(PTE 5 & 6) 

Deficit tone Tone is strengths-based Tone is strengths-based with cultural 

awareness  

Tone is strengths-based and culturally 

responsive 

Connection to Research 

(PTE 6) 

Very few, if any, connections 

exist 

Some connections exist; most are 

appropriate 

Connections increase in quantity and 

quality 

Work is grounded in research; research 

goes beyond expectation 

Analysis of Children’s 

Thinking (PTE 3) 

Little evidence of children’s 

thinking exists 

Evidence exists; some analysis of 

children’s thinking exists 

Evidence and analysis exist; analysis is 

fairly well grounded in research  

Work exemplifies analysis; analysis is 

fully grounded in research 

 

Content Knowledge 

(PTE 1) 

Misconceptions with content 

and/or vocabulary exists 

No misconceptions with content and/or 

vocabulary exists; some areas need more 

clarity and/or precision 

Content knowledge is increasingly 

clear and precise 

Content knowledge is expressed with 

clarity and precision 

Pedagogical Knowledge 

(PTE 4) 

Pedagogy is teacher-centered 

and/or teacher directed 

Pedagogy is child-centered; some 

evidence of inquiry exists 

Demonstrates understanding of inquiry-

based pedagogy 

Fully embraces inquiry-based 

pedagogy 

Grammar/APA 

(PTE 1) 

Many errors exist and meaning 

is adversely affected  

Some errors exist; however, meaning is 

maintained 

Virtually free of errors No errors exist 

Writing 

(PTE 1) 

Not well organized; awkward 

word choice and/or sentence 

structure 

Fairly well organized with few instances 

of awkward word choice and/or sentence 

structure 

Well organized with fairly good flow Well organized with good flow 

Completeness and Critical 

Thinking 

(PTE 2) 

Incomplete and/or no evidence 

of critical thinking 

Complete and little evidence of critical 

thinking 

Complete and some evidence of critical 

thinking 

Complete with evidence of deep critical 

thinking and work beyond expectations 

Interns must demonstrate at least Level 1 competency in each criterion to pass the assignment. One revision is required for work 

below Level 1 in any category. Additional revisions may be permitted, at the discretion of the instructor(s). 

 

E345 Assignment Rubric for Fall 2010 



August, 2010 

The Semester Begins... 



       

August 2010 



 
 

I 
Like 
Bullets! 

August 2010 

 



August, 2010 

The Semester Begins……. 

August 2010 

 



August 2010 

 



Excited! 

August 2010 

 



October 2010 

 

Mid Term…..In the Thick of it 



October 2010 

 

“Children construct knowledge through 

interaction between their own ideas and 

experiences in the social and physical world” 

(Chaille, 2008, p. 5). 

 

 

This same idea also applies to the 

construction of knowledge that we as pre-

service teachers strive to gain as we try to 

understand how children think and learn. 
 



 



October 2010 

 

I still 

Like Bullets, 

But, now… 
I’m feeling  

Cautious. 



Anxious… 

October 2010 

 

??? 



October 2010 

 



October 2010 

 



December, 2010 

 

Wrapping up the Semester 
 



December 2010 

 



Pride! 

December 2010 

 





Bullets, not so much… 

LEARNING, 
NOW! 

December 2010 



Exit Conference: 

 

Knowledge = A 

December 2010 

 



JAIME's Spreadsheet of E345 assignments 

  
Auth 
Study 

Docum
Tools 

Kinder
Study 

Lesson 
Plan 

Resrch
Traject 

Inquiry
Study 

Core
Value 

Run 
Recd AVE 

Disposition 3 3 2 3 x 3 3 3 
2.8571
42857 

Connect Research 3 3 2 3 2 3 3 x 
2.7142
85714 

Evidence/Analysis 3 3 2 3 x 3 x 3 
2.8333
33333 

Content Knowledge 2 2.5 1 3 3 3 3 3 2.5625 

Pedagogy Knowledge 3 x 2 3 3 3 3 3 
2.8571
42857 

Grammar/APA 2 2.5 1 3 3 2 2 2 2.1875 

Writing 3 3 2 3 3 3 3 3 2.875 

Complete/Critical 3 3 2 3 3 3 3 3 2.875 

  2.75 
2.8571
42857 1.75 3 

2.83333
3333 2.875 

2.857
14285

7 2.5 
2.72023

8095 

AVE ave AVE ave ave ave AVE AVE AVE 

Professionalism=superb! 

Final Grade=A- Ind AVE Trio ave 

2.4642
85714 

2.89136
9048 

December 2010 

 



AHA!!! 

December 2010 

 



April 2011 

 

Gathering Data  

from Survey Monkey 



Which would you prefer? 

Grades 2 

Grades and Written 
Comments 

4 

Written Comments 
Toward Competencies 

23 



Grades 

 “I would like [points/grades] on each assignments 
because employers are going to be looking at the 
grades we earned during our course work. I like to 
know exactly where I stand while going through the 
semester” (an E345 intern). 

 



Grades and Written Comments 

 “I am torn between both of them because I like 
having a grade that I can refer to, but the 
feedback given on the rubrics is helpful” (an 
E345 intern). 

 

 “I enjoy a combination of grades and feedback.  
I grew up receiving grades….so the transition to 
a rubric made me a little uneasy in the 
beginning…I enjoy knowing what my grades are 
before the last day of class” (an E345 intern).  



Written Comments Only 

 “I prefer this method because it helps me be 
more intrinsically motivated to learn and the 
rubric is broken into specific parts, making my 
strengths and weaknesses clear, rather than just 
receiving one overall percentage” (an E345 
intern). 

 
 “…in a sense, this type of assessment allowed me 

to feel like a developing teacher among other 
professional teachers.  My developing pedagogy 
was being guided, while at the same time being 
thoughtfully considered and responded to” (an 
E345 intern). 



In which domains do you believe your 
instructors supported your growth? 

Competencies Percentages 

Tone/Disposition 62% 

Connection to Research 90% 

Analysis of Children’s 
Thinking 

93% 

Content Knowledge 86% 

Inquiry-based Pedagogy 90% 

Scholarly writing 79% 



The Next Semester (Spring 2011)… 

Steps for  

 

Instructors 

 

and 

 

Pre-service Teachers 



Looping with one section 

Exit slips from Block I indicated: 

 

• Wanted to keep using assessment for learning.  I kept 

the rubric the same. 

 

• Half the class wanted to keep same trios and half did 

not. We decided to mix trios, aiming for heterogeneous 

groups. 

 

• Most of class wanted a few trio assignments, but more 

individual assignments. I decided to do one trio 

assignment and two individual assignments for math 

methods. 
 Spring 2011 



Spring 2011 

 

Still like bullets… 

 

New way of thinking 



Comparing Experiences 

  

Spring 2011 

 



BLOCK II… 
NO LONGER IN “FORMAL” TRIOS 

In the Teacher Education Program, I am 

not striving to earn all A’s, rather I am 

striving to gain true understanding of all 

content.  At the end when I have received 

my license and begin teaching, it will not be 

the letter grade I have received that will 

help my students learn but the knowledge 

that I have gained. 
 

Spring 2011 
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This semester (fall 2011)  

we revised the rubric— 

in both Blocks I and III 



Interns must demonstrate at least Level 1 competency in each criterion to pass the assignment. One revision is required for work 

below Level 1 in any category. Additional revisions may be permitted, at the discretion of the instructor(s). 

 Criteria Level 0 Level 1 Level 2 

 

Disposition/Tone 
 (PTE 5 & 6) 

A strengths-based 
disposition/tone is not evident 

at all  

 

A strengths-based disposition/tone is 
not evident at times 

Disposition/tone is strengths-based 
throughout 

Connection to Research 
(PTE 6) 

Very few, if any, connections to 
research exist 

Connections to research exist; most 
are appropriate/‘fit’ the context 

Many connections to research exist; 
all are appropriate/‘fit’ the context 

 

Analysis of Children’s 
Thinking  

(PTE 2, 3 & 4) 

Little observation/evidence of 
children’s thinking exists 

Observation/evidence exists. Some 
analysis of children’s thinking exists 

(quantity); however, more depth 
(quality) is needed in some places 

Observation/evidence and analysis 
exist. Analysis of children’s thinking 

is pervasive (quantity), thorough 
and deep (quality) 

 

Content Knowledge 
(PTE 1) 

Misconceptions with content 
and/or vocabulary exists 

No misconceptions with content 
and/or vocabulary exists; some areas 

need more clarity and/or precision 

 

Content knowledge is clear and 
precise 

Pedagogical Knowledge 
(PTE 2 & 4) 

Pedagogy is teacher-centered 
and/or teacher directed 

Pedagogy is child-centered and 
inquiry-based; some evidence of 

listening and responding to students’ 
thinking exists 

Pedagogy is child-centered and 
inquiry-based; much evidence of 

listening and responding to 
students’ thinking exists  

 

Grammar/APA 
(PTE 1) 

Many errors exist and meaning 
is adversely affected  

Some errors exist; however, meaning 
is maintained 

 

Virtually free of errors 

Writing/Completeness 
(PTE 1) 

Incomplete and/or not well 
organized and/or awkward word 

choice and/or sentence 
structure exists 

 

Complete and fairly well organized 
with no instances of awkward word 

choice and/or sentence structure 

Complete and well organized with 
good flow; writer ‘voice’ is present 

BLOCK I E345 RUBRIC FOR FALL 2011 



BLOCK III RUBRIC FOR FALL 2011 



Reflection Sheet 



Your thoughts on formative assessment? 



Your feedback on our work? 



Thank you! 

Please hand in your  

Reflection Sheets as you leave. 


