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Group Assessment Has Failed to
Demonstrate Institutional Accountability

• Focus on improvement at unit level

• Rare aggregation of data centrally

• Too few faculty involved

• Faculty leaders return to disciplines

• HE scholars focused on K-12 assessment
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Now We Have

the

Press to Assess with a Test
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Voluntary System of Accountability
Report Scores in 

critical thinking, written communication, 
analytic reasoning

using

CAAP
MAPP
CLA
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At the University of Tennessee

CAAP

Academic Profile (now MAPP)

COMP (like CLA and withdrawn 
by 1990)

College BASE
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In TN We Learned

1) No test measured 30% of gen ed skills

2) Tests of generic skills measure 
primarily prior learning

3) Reliability of value added = .1

4) Test scores give few clues to guide 
improvement actions
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An Inconvenient Truth

.9 = the correlation between SAT  

and CLA scores of institutions 

thus

81% of the variance in institutions’

scores is due to prior learning

Employing currently available 
standardized tests of generic 

skills to compare the quality

of institutions is not a valid use of 
those tests.
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Academics prefer authentic
measures

• exams

• papers

• projects

• internship performance

• scoring rubrics

• assessment communities

• electronic portfolios
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What is an Electronic Portfolio 
(ePortfolio)?

• “A collection of electronic evidence assembled and managed 
by a user, usually on the Web…Such electronic evidence may 
include inputted text, electronic files…images, multimedia, 
blog entries, and hyperlinks. E‐portfolios are both 
demonstrations of the user's abilities and platforms for self‐
expression.” (Wikipedia)

• “Created by the three principal activities of collection, 
selection, and reflection, student portfolios can be succinctly 
defined as collections of work selected from a larger archive 
of work, upon which the student has reflected.”  (Yancey, 
2001)

Teaching & Learning

Accountability 
& AssessmentSelf‐Representation & 

Identity Development

Three uses
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Wendling Welcome

Wendling Senior Project
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Why ePortfolios?

1. For students
• Develop capacities for metacognition and self‐directed learning

• Support reflective practice

• Integrate and apply learning

2. For faculty
• Enable assessment of broader set of abilities and skills

• Track development of abilities over time

• Provide richer data to guide curriculum/program development and 
improvement

3. For programs and institutions
• Authentic and psychometrically rigorous assessment for admissions, 

improvement and effectiveness, accreditation

Advantages for Assessment

“Documenting learning in this way places the focus 
on actual achievements that are viewed directly, 
rather than on proxies of achievement like 
cumulative GPAs or test scores that are only indirect 
indicators of learning.  The focus is also on what 
students can do with their knowledge and skills and 
not simply on whether knowledge has been 
acquired.”  (Huba & Freed, 2000)

Advantages of Portfolio Assessment

• Drawn from students’ ongoing academic work 
(implications for validity, complexity, student 
motivation)

• Enhance learning (engagement, integration)

• Can be reliably scored with rubrics

• Can be structured to produce comparative 
information

Disadvantages of Portfolio Assessment

• Different disciplinary models and uses for 
ePortfolios

• Lack of longitudinal data on students or 
institutional use of portfolios

• Software issues:  designed for different 
purposes/uses of ePortfolios; immature 
software

• Extensive planning needed

ePortfolios for What?
• Personal development planning (University College)

• Develop “civic‐minded graduates” (Center for Service 
and Learning)

• Leadership development (Student Life)

• Focus on professional ethics (Dentistry)

• Integrate learning (English, Visual Communication)

• Document competences for assessment and 
accreditation (Dentistry, Nursing, E & T, Music, Art & 
Design)

• Assessment of prior learning for credit (OLS)
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Implementation Issues

• What are the design needs for the institution’s or 
department’s purposes?

• How will the portfolio be integrated into program 
curricula?  What changes will this require?

• Who will read and evaluate student portfolios?  
When?

• What are the infrastructure needs?  What resources 
are needed?

• What faculty development is needed?  What skills 
will students need to develop?

URLs

• http://www.ncepr.org/

• http://www.aacu.org/value/

• http://electronicportfolios.org/

Measures Selected or Developed 
Must Be Appropriate 

Valid
Measure appropriate and useful for 

assessment purposes 

Align with outcomes and teaching 
strategies or student development 
programming 

Reliable
Yield consistent or repeatable results

Validity Questions

Standardized Measures 
 Do they reflect your program’s outcomes and the 

type of learning your program fosters?

 Will they provide information to answer your 
summative and formative questions?

 Is there adequate technical information about the 
development of the test (seek help from faculty 
with psychometric knowledge)? 

 Will faculty and Student Affairs professionals 
accept results? 

Linn, Baker, and Dunbar’s Criteria for 
Judging Performance-based 
Assessment Methods

One of their 8 criteria:

Assessment must be meaningful to 
faculty and students

 Linn, R. L. & Baker, B. L., Dunbar, S.B. (1991). 
Complex, performance-based assessment: 
Expectations and validation criteria. Educational 
Researcher, (20)8, 15-21.

© TWBANTA-IUPUI

One Solution that Evolved 
from Classroom Use

Cognitive Level and Quality of Writing 
Assessment (CLAQWA) System

 Developed:
Commonly used writing handbooks

Bloom’s Taxonomy of Educational 
Objectives—Cognitive Domain, 1956

APA’s Dephi Report, 1990

Collaborative and iterative approach

© TWBANTA-IUPUI
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Evolution from Rubric to 
System
Due to faculty concerns about writing 

performance and resource 
constraints…

We developed:

• Peer Review Rubric and Process

• CLAQWA Online in addition to paper 
versions

• http://claqwaonline.com

• We added Critical Thinking Traits

© TWBANTA-IUPUI

Resulted in an Assessment and 
Instructional System  

Classroom
Guidance for giving feedback

Platform for peer review

 Tool for assessment and improvement 

Program/Institutional 
Measure for formative and summative 

assessment (scored internally or 
externally)

 Tool for data management 
© TWBANTA-IUPUI

Online Writing and Thinking 
Assessment System

Online Writing and Thinking 
Assessment System

Online Writing and Thinking 
Assessment System

Online Writing and Thinking 
Assessment System
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 $327 million
 Scientific opportunity
 Reputation

38
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2 in. + 2 in. = 4 in.

2 cm. + 2 cm. = 4 in?

 Basis of complex cognition
 Socially constructed

40
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 Symbolic thinking 

42
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43

Verbal 
Reasoning

Critical 
Thinking

Abstract 
Reasoning

Symbolic 
Representation Creativity

Innovative 
thinking

Problem 
solving

Metacognition

Reflection

44

Leadership

Positive 

Teamwork

Emotional 
Intelligence

Collaboration

Effective 
listening

Organization

Persuasion

45
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Verbal 
Reasoning

Critical 
Thinking

Abstract 
Reasoning

Symbolic 
Representation Creativity

Innovative 
thinking

Problem 
solving

Metacognition

Reflection
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 “Accurate and culture-free assessment does 
require, however that the competence being 
tested for to be specified [sic] precisely without 
undue reliance on subjective judgment. 
Subjective judgments open the door to cultural 
bias in assessment.” 

Anderson, Reder, & Smith, 1995

54
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55

Basic 
logic

56

HiCogsSoft skills

5-Paragragh essay 
structure

Complete sentences

St
an

da
rd

iz
ed

 e
ss

ay
 

te
st

s

57

58

 Encompass culture
 Integrate students into culture
 Measure the full range of HiCogs

59

 Meaningful uses of language rooted in specific 
cultures

 Convenience, comfort
 Spans geographic and social distances

60
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 Ten teachers
 Six high school
 Four college

 25 papers in first-year writing course
 Five weeks in the summer
 Structured interaction

62

 Could teachers interacting solely online assess 
student writing with the same degree of 
interrater reliability that is acceptable on 
standardized essay tests?

63
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Collaborative Online Assessments

 No control of “prompt”
 Highly diverse faculty
 Nine-point scale
 No rubric

64

Collaborative Online Assessments

66

Collaborative Online Assessments

 Extensive, in-depth analysis, commentary, and 
interaction

 Development of community – shared 
language, values, criteria

66
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Collaborative Online Assessments

Paper 1.1

I liked the attention-getting title and opening; I would 
like to see the thesis appear in the opening paragraph; a 
thesis does emerge and the conclusion works for me.

Collaborative Online Assessments

Paper 5.4

The title, introductory paragraph, and conclusion all coincide. I think I have a 
clear vision of this author's purpose; I am less sure whether or not the author 
approves of the new trend of teenage pregnancy. Merely pointing something 
out does not satisfy my notion of a controlling idea, of some judgment the 
author has made that justifies writing the paper in the first place.

I notice in the second paragraph a need to make the distinction between typical 
and "normal." By using "normal" instead of typical, the author tacitly gives 
credence to teens' having babies. I am not sure at this point if this is the author's 
intent. I am not sure if the author knows she is writing about typical behavior 
that is not normal, but I suspect she does not know.

The sentence "When one has a baby it is thought of to be bad but when a lot of 
teens are having babies, it becomes normal' is an abomination, but I do get the 
point, so communication occurs. That the taboo against having babies has been 
lifted is clear enough; nearly all the accompanying fears, shames, and 
excommunication from polite society have been deflated. I am still not sure 
whether the author approves of this or not. I appreciate the author's attempt to 
justify her position with evidence (outside sources). The author's attempt to 
imbue voice by means of relating her personal experience is the closest she has 
come in revealing her judgment about teen pregnancies--I infer she is mostly 
supportive, but perhaps she feels compelled to agree to lend an overall credence 
to her argument.

Collaborative Online Assessments

The fact that she overstates her argument on page two continues my belief she is 
supportive: "Nobody is waiting until...." The rest of the paragraph supports teen 
pregnancy. The second paragraph on page two attempts to show the other side: 
that the movies really are heavily one-sided; again, the author uses her voice of 
experience--her best friend saga--to validate herself as someone who knows of 
what she speaks. However, this effort is feeble, since it ends with "happy 
grandparents.“

The outcome of this paragraph is that parents would rather prevent teen 
pregnancies and are willing to make certain concessions; the author does not 
interpret this information so I am not clear what she thinks. I got the impression 
this paragraph was thrown in to meet the research paper aspect of the 
assignment. Students often get lost in their zeal to satisfy what they view as 
research paper requirements.

We get more of the same in the next paragraph on page three, finishing with the 
lifeless, irrelevant "Kristin A. Moore and Barbara W. Sugarland are writers for a 
journal."

Collaborative Online Assessments

Page four continues research that is not clearly connected. (Perhaps the author 
feels she is really just fulfilling the research aspect of the assignment right now). 
The trite remark "This could happen to anyone" and overstatement "Having a 
baby doesn't really matter..." uses persuasion, not convincing, to support her 
point--teen pregnancy are on the rise--a point perhaps she feels compelled to 
agree with in order for her paper to wash?

The paper ends with a hearty endorsement that "pregnancy is now cool and 
exciting at any age." At least I finally get my long-awaited judgment.

My biggest complaint is that the paper is built around a faulty premise: the 
support for teens can end at any time; hence, one cannot predict the trend will 
continue. To suggest this may even be a positive social trend is naive; in fact, 
teen pregnancies presently are having devastating consequences for many, in 
spite of the present support systems. The other side just doesn't get a fair shake. 

 Can assess the highest range of cognitive 
abilities, in the context of real-life problems

 Can achieve at least as high rates of interrater 
reliability as standardized tests

 Facilitate teachers teaching each other
 Produce good data to drive educational reform
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Comments and Questions?

72


